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Co-creation is seen as ‘putting people and  at the centre’ of what we do. 

Researchers, practitioners and communities work together, sharing power and 
responsibility from the start to the end of the project, including the generation of 
knowledge (NIHR, 2018)
• to ensure that the proposed solutions are relevant, timely, effective, and efficient; 
• to shape how a problem or challenge is understood or framed; 
• to identify and appraise the range of possible responses to the problem or challenge; and
• to design and implement a response (programme, intervention, project or resources). 

A meaningful collaboration between stakeholders as active participants in the 
process…. 
… leads to different, and sometimes unexpected, forms of knowledge, values, and social 
relations (Filipe et al., 2017)

Participatory approaches to research  
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The ladder of co-creation of 
learning

Charitonos, K., Hoggart, L., Jones, R., Keogh, P. and Scott, E. 
(2021). Principles in practice. Co-creation of Learning in complex 
and challenging environments. Discussion Guide and Toolkit. 
The Open University and ACCESS consortium.
https://wels.open.ac.uk/sites/wels.open.ac.uk/files/files/principles_in
to_practice_resource.pdf

(based on Arnstein, 1969 and Bovill & Bulley 2011)

https://wels.open.ac.uk/sites/wels.open.ac.uk/files/files/principles_into_practice_resource.pdf
https://wels.open.ac.uk/sites/wels.open.ac.uk/files/files/principles_into_practice_resource.pdf
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Study 2

Connected learning in crisis contexts: 
Educators’ perspectives on needs and support 
in the context of refugee tertiary education 
(Jordan)
• to understand ways of working and learning of language teachers 

in refugee contexts (incl. practice, pedagogies, challenges, 
teaching online) 

Study 1

Developing contextually- 
sensitive comprehensive sexuality education  
for out-of-school adolescents in refugee 
settings in Uganda
• to conduct research into knowledge, resources and access to SRHR among 

young refugees, in order to improve the design and delivery of sexuality 
education.
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Participatory Ethnographic Evaluation and Research (PEER)

PEER is an innovative approach that provides a rapid and effective way of gaining 
an in-depth understanding of the social world of specific communities and groups. 

PEER uses community members to conduct detailed interviews with others in their 
social network and taps into established relationships of trust (Price and Hawkins, 
2002). 

PEER generates rich data of narratives and stories that gives a depth of insight into 
how people view their world, conceptualize their behaviour and experiences and 
make decisions on key issues (Brown, Grellier and Hawkins, p. 206). 

In PEER approach, participants are included in various stages of the research 
(Elmusharaf et al., 2017). 
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Main characteristics of the PEER approach 

Qualitative: It provides contextualised information concerning perceptions, 
aspirations and motivations of the target group and the way they interpret 
their roles in society 
Participatory: the peer-researchers play an active role in framing the 
research questions, collecting the data and carrying out the analysis. 
Action-oriented: it provides data that can be used immediately to enhance 
the design of programmes.
Rights based and empowering: it empowers marginalised people to play an 
active role in knowledge generation and validates their understanding of their 
reality. 



7

Process Study 1 Study 2
Recruitment of members of the target community to act as local researchers. Phase 1 – 6 

Phase 2 - 7
n=6 

Each interviewed a specific number of ‘peers’ from professional / social networks 2 each 3 each 

Orientation meetings Online Online 

Training in qual. research methods
o Research skills; co-designed RQs and interview protocol; ethics & 

safeguarding; organising/conducting interviews; Identifying key topics of 
interest. 

Online 
communicative 
approaches to 

language; Covid19;  

Hybrid 
body, personal 
care, hygiene; 

family planning; 
sexual violence

Repeated interviews with each peer (met twice) Online & F2f
N=12; N=13

F2f 
N=18

1-1 debrief sessions with a dedicated member of project team (recorded) Online F2f

Data analysis / Reflections’ workshops 
o coding and analysing data; writing-up findings 

Online Hybrid 

1-1 interviews with a researcher Online Online 

Stakeholder-wide workshop - Online 

Dissemination Yes Yes 

Compensation based on local wages (9-10 days of work)
Certificate of participation from OU 

✓ Yes ✓ Yes
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PEER process – Data gathering (Study 1) 

Source:  Charitonos et al. 2025

Dissemination 



Study 1 



Panel Discussion with teachers/peer researchers, 
OU Student Voice week (25.11.2021) 

Webinar: Connected Higher Education in Crisis 
Contexts Webinar, (6.4. 2022)

Paper: Charitonos, K., Khalil, B., Bonfini-Hotlosz, C., Webster, B., 

Ross, T., Salim, A., Abu Allan, E. and Aristorenas, M. (2022). 

Researching communicative approaches to English language 

teaching using peer ethnographic method in Jordan’s refugee 

settings. In Inter-agency Network for Education in Emergencies. 

Promising practices in teacher professional development. (p21-25). 

New York, NY. https://inee.org/resources/promising-practices-

teacher-professional-development

Study 1 

https://inee.org/resources/promising-practices-teacher-professional-development
https://inee.org/resources/promising-practices-teacher-professional-development
https://inee.org/resources/promising-practices-teacher-professional-development
https://inee.org/resources/promising-practices-teacher-professional-development
https://inee.org/resources/promising-practices-teacher-professional-development
https://inee.org/resources/promising-practices-teacher-professional-development
https://inee.org/resources/promising-practices-teacher-professional-development
https://inee.org/resources/promising-practices-teacher-professional-development
https://inee.org/resources/promising-practices-teacher-professional-development


Study 2 

Reflections’ workshop 9Dec22 

Audio clips created by peer-
researchers, broadcasted by 
SpiceFM August 2023

https://ordo.open.ac.uk/articles/media/Developing_contextually-sensitive_Comprehensive_Sexuality_Education_CSE_for_out-of-school_adolescents_in_refugee_settings_in_Uganda_Audio_clips_from_peer_researchers/25574328
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Slide Title 8

Study 1 
Initial decisions: 4 or 5

• Topic – English Language in crisis contexts.
• 3 partners – extensive discussions of project 

design, fieldwork and budget with Mosaik and 
Centreity. 

• PRs couldn’t be involved in the initial design 
because they were not yet recruited.

• Timelines e.g. contracts 
• Funding to the OU – distributing to partners.

4

5
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Slide Title 8

1- Dissemination event at the OU: 6 or 7?

• The PRs presented the findings, and 
answered the questions from the facilitator 
and the audience. 

• Koula chaired and planned the event with 
another OU colleague (OU event – specific 
format)

• Questions drafted and discussed with PRs in 
advance. 

• Student voice / university education is not the 
PRs’ focus.

• Feedback - good to hear from the PRs. 
• PRs keen to take part. 

7

6
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Slide Title 8

2 - Training event: 5 or 6? Some 7

• Working mostly in English
• We were being the experts, training them in research 

methods, laying down guidelines about good research 
practice

• Hybrid format meant we were literally 'above them', on a 
wall. Coming to the laptop to talk to us because the table 
mic didn’t work

• The ethics committee(s) functioned as an ultimate 
authority (paying interviewees + presence of parents for 
u18s)

• Topics and interview questions co-designed
• Afterwards they said they really valued this 5

6

7
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Slide Title 8

2 - Report: 4 or 5

• The report talks much more about poverty and 
structural features than we envisaged (an 
improvement)

• Drafted by R with input from K and J.
• Some PRs and the organisations have agreed to be 

named as co-authors but they have not really 
engaged with the report.

• Spice FM staff member thinks this is about literacy 
cultures – it’s a very long report!

• So audio clips as alternative output (7 or even 8?)

4

5
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Slide Title 8

2 – Audio clips broadcasted 6, 7 or 8?

• Additional OU funding that Rebecca secured 
to create these. 

• Format they chose.
• The PRs worked on them with Spice FM and 

some input by Rebecca. 
• Hosted on OU website
• Broadcasted by SpiceFM.  

7

6

8
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Teacher A – Sudanese, based in Amman, Jordan. 1.5 years of experience as an English teacher. 

- Developing skills on how to collect data by asking appropriate open-ended questions “like ask the question that 

bring the conversation and not like yes or no questions” and “be active listener”. 

- Learning “how to structure their stories or the information, types of questions [to ask]” and brought a recognition 

that while interviewing you should “help the person who you are interviewing [to] talk freely and express all what 

they feel about their roles or their experience”. 

- Connecting with colleagues - “how we work together...And what they [colleagues] are planning to do…”. 

- Discussing professional concerns - “their experience […] so there was no other opportunity [before this meeting]. 

We talk about us, this kind of fortunes… [While in the past] We talked about other stuff, maybe just for short time 

meet and waving from far. But [now] I was sitting there maybe hour, one hour and a half”. 

- Making joint plans - agreeing with another teacher to collaborate on developing a syllabus/curriculum for 

children around communicative approaches to language learning.

- Serving long-term personal vision - conducting his own project by interviewing refugee leaders from different 

countries about their struggles. 

Benefits to peer-researchers 

Ahmed’s profile in: Researching communicative approaches to English language teaching using peer ethnographic method in Jordan’s refugee settings. In Inter-agency 

Network for Education in Emergencies. Promising practices in teacher professional development. (p21-25). New York, NY. https://inee.org/resources/promising-practices-

teacher-professional-development

https://inee.org/resources/promising-practices-teacher-professional-development
https://inee.org/resources/promising-practices-teacher-professional-development
https://inee.org/resources/promising-practices-teacher-professional-development
https://inee.org/resources/promising-practices-teacher-professional-development
https://inee.org/resources/promising-practices-teacher-professional-development
https://inee.org/resources/promising-practices-teacher-professional-development
https://inee.org/resources/promising-practices-teacher-professional-development
https://inee.org/resources/promising-practices-teacher-professional-development
https://inee.org/resources/promising-practices-teacher-professional-development
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PR (Fanta) -  exposed to the situation in the camp that she thought it was not as 
bad anymore, so she was reminded of this – emotional response  

PR (Blessing) – ‘they see you are employed and they ‘hate you’. Being an insider / 
outsider of their community.

PRs and researchers – exposed to narratives around sexual violence; normalised 
but quite extended. 

Tensions 



Interrogate “the for what, for whom , and with whom ” (Philip et al. 
2018: 83) of our scholarship activities
 
Shift to “new forms of scholarship that make visible the agentic potential 
and critical role [forcibly displaced people] can have in the transformation 
of their own social futures” (Gutiérrez et al., 2016: 275).  



• Join us in 2023
With huge thanks to…
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